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Learning Strategies and Teaching Materials

for the Slowest Learners in English Classes

KATO Akihiro
Nihon University, Graduate School of Social and Cultural Studies

The primary purpose of this thesis is to elucidate the correlation between the slowest learner factors in the second language
acquisition and learner strategies through multiple regression analysis.  Self—esteem, which is one of the primary affective factors,
has an effect on learners' choice of learner strategies.  For example, learners with high self- esteem are able to use social strategy
that involves asking someone to repeat and explain without hesitation.  Asking questions helps learners get closer to the intended
meaning and it aids their understanding.  They also use cognitive strategy.  This strategy involves emphasis techniques to focus
on important information in a passage while they are taking notes. Moreover, they consciously use meta-cognitive strategy.
This strategy enables learners to link unknown rules with aready familiar rules or materials.  On the other hand, an orientation
toward conclusion, prudence, and sustaining power lead learners to use a variety of learner strategies that enable them to use
greater skillsin language learning.  For example, learners who have much of an orientation toward conclusion use meta-cognitive
strategies.  Prudential learners review systematically. And learners with sustaining power take good care of themselves.
Therefore, it isimportant to help students to cultivate self-confidence and to have an orientation toward conclusion.
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Self-esteem is one of the primary affective
elements. It is a self-judgment of worth or value,
based on a feeling of efficacy — a sense of
interacting effectively”
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